The purpose of this research project was to evaluate the performance and conditions of elementary-level social studies teachers, and how such variables affect their overall ability to create a constructivist learning environment. The research group was composed of 241 social studies teachers. A Turkish translation of the work "Constructivist Learning Environment Scale" by Tenenbaum, Naidu, Jegede & Austin (2001), adapted by Fer & Cırık (2006) , was used as a guide for data collection. This research shows that the teachers were largely successful in creating the constructivist learning environment, but that by far the most pertinent factor in the success or failure in creating such an atmosphere is the geographical location of the school in relation to an urban center.
Introduction
In an era marked by the constant increase in the amount of information available, it is important to not make the learner memorize the information, but rather allow the learner to understand, interpret, and even mentally sieve the comprehended new information, so as to be able to produce new information through various connections. Within this context, the learners should primarily acquire high levels of mental skills so that they can make these connections happen. Educational programmes have been reviewed and restructured in recent years to achieve these goals for learners. The renewed social studies programme was also based on the constructivist programme approach.
Constructivism dates back to Socrates, who stated, "knowledge is just a perception".
However, it also revealed itself in the opinions of the philosopher, Vico, in the 18 th century (Şimşek, 2004) . It is an approach that came into prominence in the studies of various researchers such as Piaget, Vygotsky, Asubel, Bruner, Gardner, Von Glasersfeld and 1 Assoc. Prof. Dr., Sakarya University, Faculty of Education, caliskan06@gmail.com Habermans in the second half of the 20th century (Şimşek, 2004; Açıkgöz, 2003; Watson, 2000; Fosnot, 1996; . Constructivism has been subjected to certain changes throughout history. Loving (1997) emphasized that this change followed a course from personal to radical, from radical to social and from social to critical (ref. Özerbaş, 2007) . Fosnot (1996) considered constructivism as cognitive and social constructivism.
According to the constructivist approach, learning is a mental process that occurs as a result of the fact that learners construct the information in their minds (Fosnot, 1996) . While constructivism was previously an approach that tried to explain how learners learn the information, it has now turned into an approach that tries to explain how learners construct the information in their minds. In constructivist learning, in which the learners play an active role, learning is achieved through active participation in the learning process such as discussing, defending one's opinions, hypothesizing, investigating, and sharing opinions. Interaction of individuals with each other is important to the process. Crucially, learners do not accept the information as it is presented; they either reproduce or rediscover it . Learners use the information they have learned while dealing with the real life problems. It is important for the constructivist learning environment that learners take responsibility for their own learning, that is, organize, monitor and evaluate their own learning .
The constructivist learning environment is defined as an environment in which learners actively participate in real life situations, and problem based situations are created (Loyens, Rikers and Schmidt, 2007) . Social studies is a very suitable subject for creating the constructivist learning environment because it is a course that is nested in everyday life; it aims to raise individuals who participate in life efficiently, can make good decisions and produce solutions to the problems they face (Safran, 2004; . The aim is to ensure that learners have attained significant and permanent skills. To ensure the creation of a constructivist learning environment in social studies courses, the learning should be associated with individuals' own experiences. Experiences should be gained through living and exploring things; information should be learned through communication, sharing with other group members and taking responsibilities; and the newly learned information should be adapted to new situations and concepts (Crawford and Witte, 1999) .
The environments created for a constructivist education should be established in a way that enables the learners to fashion their individual identities, participate in the research processes, and organize their own learning environments. The teacher should prepare the layout, for these practices in this environment should be organized in accordance with the needs of the learner. The applied programme should give learners many opportunities for dealing with real and significant problems . Within this context, a social studies course that includes real-life information enables the learners to effectively deal with real and significant problems in accordance with their own needs. The learners in the educational environments are organized in such way in order to take the opportunity to verify the information that they previously constructed in their minds, correct any mistakes, and even
give up on the previous information and replace it (Yaşar, 1998) . Tenenbaum Naidu, Jegede and Austin (2001) define the basic properties of the constructivist learning environment as discussions and debates, cognitive conflicts, sharing thoughts, materials and resources to take to solution, and motivating for concept exploration and reflection.
It is true that a positive learning environment does not only facilitate the application of all programmes in general, but it also increases the programmes' achievement. Teachers play an important role in the application of the programmes. A teacher with a constructivist approach has three important duties: providing guidance, assessment and evaluation, and creating a constructivist learning environment. Teachers who have a primary role in creating a constructivist learning environment should help learners to construct their own knowledge, realize their mistakes, process and refine the prior knowledge, and interact with other individuals and information sources. Teachers should support individual constructions, warn learners when necessary, but also avoid managing the situation harshly; learners should be encouraged to be tolerant towards different perspectives. Accordingly, it can be said that a teachers' function revolves around which learning will be encouraged in the learning environment, identifying problems and solving them through cooperation with the learners (Şimşek, 2004) .
Appropriate learning environments should be created so that the social studies programme, which is renewed based on a constructivist approach, can become successful.
Social studies teachers have great responsibilities in creating appropriate environments.
Despite the social studies course including real-life information, the learning environments in which it is taught should be enriched so that the information to be learned makes sense in the context of the learners' lives, since many subjects of the course are abstract. It is highly important within this context to identify the benefits of applying constructivism to a social studies programme, and assess social studies teachers' positive and negative attributes when creating a constructive learning environment in classrooms. It would be possible through this evaluation to identify certain missing aspects of the social studies teachers in creating a constructivist learning environment, and take precautions for improvement.
Much research has been conducted to reveal teachers' opinions on the programmes and the constructivist learning approach, identify the roles of teachers, and establish the problems in the applications (Gözütok, Akgün and Karacaoğlu, 2005; Gömleksiz, 2005; Tatli, 2007; Ekici, 2007; Gömleksiz, 2007; Karadağ, Deniz, Korkmaz and Deniz, 2008; Çiftçi, Sümbül and Köksal, 2013) . The research groups have been mainly composed of primary and secondary school teachers. Certain surveys have been performed on social studies teachers creating a learning environment (Scott and Hanafin, 2000; ; however, such research has included the opinions of all teachers, instead of those of social studies teachers specifically. In their descriptive studies, Journell (2009) (Yılmaz, 2006; Ağlagül, 2009; Dündar, Kabapınar and Deniz, 2011) have also included class teachers as the research group. In their qualitative research, and Scott (2008) investigated the opinions of social studies/history teachers on student-oriented teaching. evaluated the creation of constructivist learning environments by teachers in their classrooms according to the opinions of teachers and teacher candidates of different branches. In their research, Lucey, Shifflet and Weilbacher (2014) compared and examined the applications and beliefs of preschool, primary and secondary school social studies teachers within the context of the teacher-and studentoriented education. This is an original study because it directly aims to identify social studies teachers' qualities when creating a constructivist learning environment and determine whether these qualities differ according to teachers' sex, seniority, field of undergraduate degree (history, geography, social studies) and place of duty. The following research was conducted to identify the benefits of creating a constructivist learning environment for the subject of social studies regarding teachers working at secondary schools in different Turkish cities, and investigate their relationship with several variables. Within this context, the answers to the following questions were sought:
1. How proficient are secondary school social studies teachers' at creating a constructivist learning environment?
2. Does the proficiency of secondary school social studies teachers creating a constructivist learning environment differ according to their sex, seniority, field of undergraduate degree, and place of duty?
Method

Research Model
The relational screening model (of the general screening model) was used as the research model. The general screening models are the screening adjustments made on the whole population, or a sample of it, in order to pass a general judgment on the population, provided that it is composed of a great number of elements. The relational screening model is a model used in the research that aims to identify the covariance among two or more variables and/or the degree of this covariance . This research was designed in the relational screening model because social studies teachers' ability to organize a constructivist learning environment is compared by using several various variables.
Research Group
The research group is composed of 214 social studies teachers, who participated in the course "Introduction to the Teaching Program", organized by the Turkish Ministry of Education in Bursa, Erzurum, Bilecik and Yalova. Some attributes of the teachers in the research group are shown in Table. 
Data Collecting Tool
The "Constructivist Learning Environment Scale (CLES)" (Teacher Form) by Tenenbaum, Naidu, Jegede & Austin (2001) , translated and adapted into Turkish by Fer & Cırık (2006) , was used in the research. The scale was composed of seven factors -discussions and debates (5 items), cognitive conflicts (3 items), sharing thoughts (4 items), materials and resources to take to solution (3 items), motivating for concept exploration and reflection (6 items), satisfying the needs of learner (5 items), and making meaning and real-life examples (4 items) -and total 30 items of 5-point Likert type (Tenenbaum, Naidu, Jegede and Austin, 2001; Fer and Cırık, 2006 
Findings
In this section, findings obtained as a result of the statistical analyses conducted in accordance with the purposes of the research are declared.
Table 3
Descriptive Statistics for Social Studies Teachers' Levels of Organizing the Constructivist
Learning Environment
When Table 3 is examined, "Discussion and Debating" was found to be the most frequent ( X =4.15) sub-factor used by social studies teachers in the creation of a constructivist learning environment in their classrooms. Teachers also consistently employed sub-factors: the "Meaning Arrangement and Relating to Real Life" ( X =4.08) and "Sharing Thoughts" ( X =3.86). However, the "Cognitive Conflict" ( X =2.66) was the least frequently encountered sub-factor. When the teachers were evaluated on the basis of their total scores for creating the constructivist learning environment, their average was 3.70. When Table 4 is examined, it is seen that scores of the teachers in creating a constructivist learning environment did not pose any significant difference according to sex, based on the sub-factors and the total score [p>.05]. It can also be said that the average scores of male and female teachers in creating a constructivist learning environment were very close to each other, both in terms of the sub-factors and the total score. When Table 5 is examined, no significant difference was found in the scores of secondary school social studies teachers in creating a constructivist learning environment according to seniority based on the sub-factors and the total score [p>.05]. The Post Hoc-LCD test was applied to find which places of duty were the causes of the differences. As a result, it was found that teachers working in central districts emphasized the sub-factor, "Materials and Resources to Take to Solution", in creating a constructivist learning environment more than teachers working in villages. It was also determined that teachers working in central districts favored the sub-factor, "Satisfying the Needs of Learner", in creating a constructivist learning environment more than teachers working in villages and towns. It was found that social studies teachers working in villages had lower organizational levels of creating a constructivist learning environment than social studies teachers working in central cities and districts, as measured by the averages of the grand total score.
Discussion, Results and Recommendations
Without doubt, it is important that teachers create a constructivist learning environment, and teach lessons in this environment, so that the renewed programmes can be applied successfully and the desired goals can be achieved. In the research, it was found that social studies teachers' organizational levels of creating a constructivist learning environment through discussions and debates, cognitive conflicts, sharing thoughts, materials and resources to take to solution, motivating for concept exploration and reflection, satisfying the needs of learner, and making meaning and real-life examples were very high. This result is in line with the research results Ağlagül, 2009; Yılmaz, 2006) concerning the classroom teachers in regard to constructivist learning environments. Ağlagül (2009) concluded that class teachers created the constructivist learning environment in the social studies course (in a general sense) at a high level. , however, concluded that participating teachers thought that they created the constructivist classroom environment, but the teachers who observed them did not agree with this. On the other hand, found, in the study concerning the social studies teachers, that teachers' opinions on student-oriented teaching were positive. The conclusion of much research that teachers did not see themselves as adequate for applying the constructivist programme approach (Gözütok, Akgün and Karacaoğlu, 2005; Gömleksiz, 2005; Gömleksiz, 2007; Karadağ, Deniz, Korkmaz and Deniz, 2008) contradicts the result of this research. However, this contradiction can be explained through the characteristics of the research group, or the fact that social studies teachers gain experience in teaching lessons using the constructivist approach over time.
Another result, obtained in this research, is that social studies teachers used activities/applications for using the method of cognitive conflict in establishing the learning environment less than the other factors. In their researches, , Ağlagül (2009) and Yılmaz (2006) concluded that teachers used activities for creating cognitive conflict, in establishing the learning environment, less than the other dimensions. The reason for social studies teachers' underuse of cognitive conflict in their organizations of constructivist environment could be a result of their incomplete understanding of the items related to this factor, or their perception of students experiencing conflict in their classes as a negative situation. However, given that the thought that students will acquire various high-level skills such as critical thinking, questioning, thinking in different dimensions and comprehending the concepts in real terms in the constructivist learning environment, it is clearly important that students should have cognitive conflicts in the courses. Within this context, it may contribute to the organization of a constructivist learning environment if teachers were to be informed, via in-service trainings to be provided on the programmes or constructivism, about what cognitive conflict is, and how it should be used in the courses.
In this research, sex and seniority did not significantly affect the social studies teachers' ability to organize a constructivist environment. It can be concluded from this result that neither the teachers' sex, nor their seniority, are factors that impact their organization of a constructivist learning environment. The difference according to sex and seniority in the research agrees with the results obtained by Ağlagül (2009) . However, in the research by Kabapınar and Deniz (2011) on social studies teachers, the finding that female teachers had a more constructivist approach than male teachers contradicts the result of this study. The result that Tatli (2007) and Yılmaz (2006) obtained in their research, which is that class teachers' organization of a constructivist learning environment in the science and technology course did not differ according to sex and seniority, has similarities with the results of this research. The fact that Dündar, Kabapınar and Deniz (2011) found, in their study on social studies teachers, that experienced teachers have higher and more significant organizational levels of creating a constructivist learning environment than less-experienced teachers (10 years or below) is a very interesting result. The finding obtained by that there was a significant difference in creating a constructivist classroom environment in terms of seniority contradicts this result of this research. The difference, especially in the seniority variable, can be expected to be in favor of less experienced teachers who comprehended and adopted the constructivist approach. In other words, teachers who recently graduated from university were not encountered in this research. The reason for this situation could be that novice teachers cannot put the theoretical knowledge they have into practice adequately.
It was determined, as a result of this research, that the circumstances of organizing a constructivist learning environment in the classes of social studies teachers did not reveal any significant difference related to the field of the teachers' undergraduate studies. However, in the "materials and resources to take to solution" sub-factor, a significant difference against social studies teachers was detected. The fact that teachers' fields of undergraduate degree were history, geography or social studies did not have any impact in their ability to create a constructivist learning environment. However, it can be said that history and geography teachers may attach more importance to materials and resources in creating a constructivist learning environment, as they utilize these tools in being more solution-oriented in comparison to social studies teachers. It can be said that history and geography teachers are more experienced in recognizing and using the resources and materials than social studies teachers because they have more seniority. Given that younger teachers are more open and adapt faster to innovation (Tezcan, 1995) , this result may seem to be the exact opposite of the expected result. The reason behind this result may be that the research group was composed of teachers who participated in in-service training and were open to, and enthusiastic about, innovation. Therefore, the same subject could be studied with a more heterogeneous research group through comparison of the results. However, it was determined that teachers' abilities to organize a constructivist learning environment did not differ significantly as a result of the field of the teachers' undergraduate studies.
This research found that social studies teachers' levels of organizing a constructivist learning environment revealed a significant difference according to place of duty. This difference was against teachers who served at villages. It was also determined that there were significant differences in the subfactors "materials and resources to take to solution" and "meeting the needs of learner" according to place of duty. Accordingly, the direction of significant differences was against social studies teachers working in towns and villages. Ekinci (2007) states that programmes prepared in accordance with the constructivist approach of social studies teachers do not take village conditions into account. Brooks and Brooks (1999) , Honebein (1996) and Windschitl (2002) argue that teachers need to shape the course in accordance with the wishes and needs of the students, and change the current teaching strategies. They must lay stress on student issues and use other resources and materials that facilitate student interaction, as well as raw data and basic resources for constructivist learning environments. However, it can be said that these conditions can be better provided in places with better facilities. Accordingly, it can be concluded that social studies teachers who work in city centers (province and district), where the facilities are better, have higher levels of organizing a constructivist learning environment than teachers who work in rural areas (town and village). Within this context, it can be said that teachers who work in districts use the opportunities and professional experience they have (teachers who work in city centers are generally more senior) in organizing the constructivist learning environment.
Ensuring a constructivist learning environment requires appropriate environmental conditions: an abundance of instruments at schools. In other words, the school must have the necessary equipment for teaching. It can be concluded that the fact that village schools do not have enough of such facilities negatively impacts their social studies teachers in organizing the constructivist learning environment. Conditions at rural schools should be enhanced and they should be provided with necessary equipment to eliminate the difference between city teachers and rural-area teachers. The fact that teachers who work at rural area schools are mostly inexperienced, and do not exactly know the interests and wishes of their students, may cause such differences between teachers. The internship practices during the undergraduate programme could include longer service in the areas that have different conditions so that new teachers can acquaint themselves both with the area and its students. This may help them to acquire the necessary experience before they start teaching professionally, making it easier for them to adapt to different situations.
In the light of these results, it can be said that social studies teachers have very high ability levels of organizing a constructivist learning environment. This is important for applying the programmes successfully and achieving the desired goals. However, rural-area (village, town) teachers have lower organizational levels than teachers who work in city centers (province, district). This problem requires heavy thinking and taking precautions toward enhancing the conditions in rural areas in the future. En eski kökeni, "Bilginin sadece algı" olduğunu ifade eden Socrates'e dayandırılan yapılandırmacılık, 18. yüzyılda felsefeci Vico'nun görüşlerinde de kendini göstermiştir (Şimşek, 2004) . 20. yüzyılın ikinci yarısından itibaren Piaget, Vygotsky, Asubel, Bruner, Gardner, Von Glasersfeld ve Habermans gibi araştırmacıların çalışmalarıyla ortaya çıkan bir yaklaşımıdır (Şimşek, 2004; Açıkgöz, 2003; Watson, 2000; Fosnot, 1996; Kindsvatter, Wilen ve Ishler, 1996) . Yapılandırmacılık bu süreç esnasında bir takım değişiklikler geçirmiştir.
Loving (1997) bu değişimin kişiselden radikale, radikalden sosyale ve sosyalden eleştirele 2 Doç. Dr., Sakarya Üniversitesi, Eğitim Fakültesi, caliskan06@gmail.com doğru bir seyir izlediğini vurgulamıştır (Akt. Özerbaş, 2007) . Fosnot (1996) ise yapılandırmacılığı bilişsel ve sosyal yapılandırmacılık şeklinde değerlendirmiştir.
Yapılandırmacı anlayışa göre öğrenme, zihinsel bir süreçtir ve öğrenenin bilgiyi zihninde yapılandırması sonucu gerçekleşir (Fosnot, 1996 (Crawford ve Witte, 1999) .
Yapılandırmacı bir eğitim için oluşturulmuş ortamlar, öğrenenlerin bireysel kimliklerini geliştirmelerine, araştırma süreçlerine katılmalarına ve öğrenme çevrelerini düzenlemelerine imkân verecek şekilde düzenlenmelidir. Ayrıca ortamdaki uygulamalar için hazırlanan düzen, öğrenenin ihtiyaçları yönünde düzenlenmiş olmalıdır. Uygulanan program da öğrenenlere gerçek ve anlamlı problemlerle çalışmak için bol bol fırsatlar vermelidir . Bu bağlamda gerçek hayata dair bilgileri içeren bir ders olan sosyal bilgiler dersi de öğrenenlere, kendi ihtiyaçları doğrultunsa gerçek ve anlamlı problemlerle etkin bir şekilde çalışma imkânı sağlar. Bu şekilde düzenlenmiş eğitimsel ortamlarda öğrenenler, zihinlerinde daha önce yapılandırdıkları bilgilerin doğruluğunu sınama, yanlışlarını düzeltme ve hatta önceki bilgilerinden vazgeçerek yerine yenilerini koyma fırsatları elde ederler (Yaşar, 1998 Alan yazın incelediğinde öğretmenlerin programlara ve yapılandırmacı öğrenme yaklaşımına yönelik görüşlerini ortaya çıkarmak, öğretmen rollerini belirlemek ve uygulamalardaki problemleri tespit etmek için birçok araştırma (Gözütok, Akgün ve Karacaoğlu, 2005; Gömleksiz, 2005; Tatli, 2007; Ekici, 2007; Gömleksiz, 2007; Karadağ, Deniz, Korkmaz ve Deniz, 2008; Çiftçi, Sümbül ve Köksal, 2013) yapılmıştır. Yapılan bu araştırmalarda araştırma grubu daha çok ilk ve ortaokullardaki öğretmenler, çoğunluklada sınıf öğretmenleridir. Öğretmenlerin öğrenme ortamlarını düzenleme durumlarına ilişkin yapılmış birtakım araştırmalara (Scott ve Hanafin, 2000; Pedersen ve Liu, 2003; rastlanmış lakin bu araştırmalarda sosyal bilgiler öğretmenleri üzerine değil tüm öğretmenlerin görüşlerine yönelik gerçekleştirilmiştir.
Journell (2009) 
Yöntem
Araştırmanın Modeli
Araştırma modeli olarak genel tarama modellerinden ilişkisel tarama modeli kullanılmıştır. Genel tarama modelleri, çok sayıda elemandan oluşan bir evrende, evren hakkında genel bir yargıya varmak amacı ile evrenin tümü ya da ondan alınacak bir örneklem üzerinde yapılan tarama düzenlemeleridir. İlişkisel tarama modeli ise iki veya daha çok değişken arasında birlikte değişim varlığını ve/veya bu değişimin derecesini belirlemeyi amaçlayan araştırmalarda kullanılan modellerdir . Araştırmada sosyal bilgiler öğretmenlerinin derslerinde yapılandırmacı öğrenme ortamını düzenleme durumları çeşitli değişkenlere karşılaştırıldığı için ilişkisel tarama modelinde tasarlanmıştır.
Araştırma Grubu
Araştırma grubunu, Milli Eğitim Bakanlığı tarafından Bursa, Erzurum, Bilecik ve Yalova illerinde düzenlenen "Öğretim Programını Tanıtma Kurs"larına katılan amaçlı örnekleme yoluyla araştırmaya katılan 241 sosyal bilgiler öğretmeni oluşturmaktadır.
Araştırma grubundaki öğretmenlerin birtakım özellikleri Tablo 1'de verilmiştir. 
Tablo 1
Araştırma Grubunun Özellikleri
Veri Toplama Aracı
Araştırmada, orijinali Tenenbaum, Naidu, Jegede ve Austin (2001) Ölçeğin bütünü için Cronbach-Alpha güvenirlik katsayısının ise .91 olduğu tespit edilmiştir.
Psikolojik bir test için hesaplanan güvenirlik katsayısının .70 ve daha yüksek olması test güvenirliği için yeterliliği (Büyüköztürk, 2006) şartını yüksek düzeyde karşıladığından bu ölçme aracının oldukça objektif ve güvenilir olduğu söylenebilir.
Verilerin Analizi
Türkiye'nin çeşitli ortaokullarında görev yapan sosyal bilgiler öğretmenlerinden elde edilen veriler araştırmacı tarafından SPSS paket programına aktarılmıştır. Ağlagül, 2009; Yılmaz, 2006) Gerek görev yapılacak bölgeyi gerekse o bölgede yaşayan öğrencileri tanımak için öğretmenlere lisans öğrenimleri sırasındaki staj uygulamaları değişik şartlara sahip olan bölgeleri de kapsayacak şekilde daha uzun yaptırılabilir. Bu durum, öğretmen adaylarına
